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LIKE ME



Pair:

Share a social 
emotional  strength 
and how it supports 

your success at 
work.

CASEL: Collaborative for Social, Emotional, and Academic Achievement



Square:

Share a social 
emotional  strength 

that children need to 
be successful at 

school.

CASEL: Collaborative for Social, Emotional, and Academic Achievement



Outcomes
Participants will have

– an understanding of how Adaptive Schools® serves 
as a foundation for collaborating in the presence of 
difference 

– an understanding of how educator professional 
learning and data-informed practices can lead to 
improved youth outcomes

– An understanding of the relationship between social 
emotional learning and equity.



Agenda

Welcome

Building a community of practice

Educator professional learning

Centering equity in the CI process



P4S/SEL-C Historical Timeline

Evolution:
Learn4Life
Partnership4Success (P4S) – Early Warning Indicators (EWI)
Future Ready Columbus (FRC)
Social Emotional Learning Collaborative (SEL-C) Pilot
P4S/SEL Merger

New initiatives in progress/development:
Common Reporting
WYC Collective Impact Pilot
Youth Outcome Tool



Building a Community of 
Practice

“Communities of practice are groups of 
people who share a concern, a set of 
problems, or a passion about a topic, and 
who deepen their knowledge and expertise 
in this area by interacting on an ongoing 
basis.”

- Wenger
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DESSA

• Strength-based assessment of 
behaviors related to social and  
emotional competence

• Simple, practical, and easy to use

• Lead to strategies and instruction to 
support students

• Useful in documenting outcomes

• Meet or exceed professional 
standards

American Educational Research Association (AERA), American 
Psychological Association (APA), National Council on Measurement 

in Education (AERA, 2014).



Adaptive Schools®

Productive teams 
are developed, 

not born.



When the music stops:
• Find an eye contact partner

Partners: 
• Share a holiday tradition

Inclusion: Mix-Freeze-Pair

RELATIONSHIP SKILLS



Inclusion: Positive Self Talk

OPTIMISTIC THINKING

Individually:
• Jot down some positive self talk you use when 

experiencing a challenge
… like never ending winter

Partner: 
• Share your example with an elbow partner

• Close your eyes and envision… spring



Centering Equity
Learning happens between and across 
communities, not just within them and is a 
continuous process… To create small scale 
change work through cohesive 
communities: to create big scale change, 
build a movement, but creating bridges 
between disconnected communities.

- Helen Brevan
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Please create a name tag indicating your preferred pronouns





Relationship Skills:
A child’s consistent performance of socially 
acceptable actions that promote and 
maintain positive interactions with others.

18

RELATIONSHIP SKILLS



Power Words

SOCIAL AWARENESS



Power Words

SOCIAL AWARENESS



Consider a time… 

“That’s the problem. We let people say 
stuff, and they say it so much it becomes 
okay to them and normal for us. What’s 
the point of having a voice if you’re gonna
be silent in the moments you shouldn’t 
be?”

- Starr (p. 251)

SOCIAL AWARENESS/RELATIONSHIP SKILLS

Release Date: Oct 5

RELATIONSHIP SKILLS/SOCIAL AWARENESS



Small Group Reflection



They dropped out 
the moment they 

entered your 
school and did not 

feel loved.

- Adrian Jones (Stuff)



Why SEL?
Employers hire on the hard skills and 

fire on the soft skills.

- Former Columbus Chamber of Commerce President/CEO
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60-45-30

Paired 
Verbal

Fluency



Aspen Institute, 2017



Aspen Institute, 2017



SOCIAL-EMOTIONAL LEARNING – Life is a shared 
journey. Research shoes that being part of a 

community improves life satisfaction and health. 
Living as part of community involves 

understanding the importance of social 
interaction and personal feelings. Social-emotional 
learning includes competencies of self-awareness, 
self-management, social awareness, collaboration, 

empathy, relationship skills, and responsible 
decision-making. The elements of social-

emotional learning give children tools to become 
resilient and persistent in life.





Review data to 
identify strengths 
and opportunities

Analyze program 
components 

specific to the data

Set SMART goals

Develop, implement 
and monitor child-

centered plan

Reflect on progress and 
refine approaches

P4S/SEL-C Continuous Improvement Process

Student

Success



Partnership4Success 
Continuous Improvement Process – Guided Notes 

Focus on Social Emotional Data 
 

Date CI Step Questions Notes 
 

Review data to 
identify strengths 
and opportunities 

 What are you noticing about your agency’s SEL data? 

 What are some trends and/or patterns? 

 How does the data compare to what you expected? 

 How might you compare the strengths and needs? 

 How might students’ SEL needs be categorized?  

 As you consider strengths and needs, over what might your program have 
the most control? 

 

 

Analyze program 
components 

specific to the data 

 As you consider the strengths and needs the data has uncovered, in what 
areas might your program/staff be best positioned to influence? 

 What are some program strategies currently in place that positively impact 
social emotional learning? 

 Which program components might best leverage strengths and/or scaffold 
the needs of agency staff and/or the youth you serve? 

 

 Set SMART Goals See back  
 Develop, 

implement and 
monitor a child-
centered plan 

 In what ways does SEL align with your agency’s mission? 

 Which social emotional competencies do you see explicitly aligned to 
agency/program mission and/or philosophy. 

 Based on what you know about the youth in your program, how might you 
adapt strategies already in place to intentionally and explicitly focus on SEL? 

 Where might there be space/time in your existing programming to 
implement new SEL strategies? 

 How might you focus resources to make the biggest impact? 

 

 Reflect on progress 
and refine 

approaches 

 What trends are noticing since the new or revised strategies were 
implemented? 

 What additional information might you need to collect? 

 How might you adapt or refine your approaches for a greater impact? 
 What are some things you have not yet explored? 

 What might be some evidence you could collect (other than DESSA scores) 
that would let you know your strategies were having an impact? 

 

 

SEL CI Plan – Guiding Questions



SEL CI Plan Template



SEL CI Plan TEMPLATE 

Review the TEMPLATE

• What stands out to you?
• What might need further explanation?
• What might supports might be needed for 

agencies new to the collaborative?

Combine with another group

Curate comments and questions

Be prepared to share

Word Document 
Revisable

Living Document – Collaborative Process



Continuous Improvement
The purpose of a good [continuous 

improvement] system is not to fill out 
paperwork or to prove to others that we have 

covered our bases, but to help well-trained [OST 
educators] cope with complexity and detail of 

[scaffolding positive outcomes for young people] 
in a modern world.

- Atul Gawande (Checklist Manifesto)



Best Practice Sharing

“This continuous improvement process 
started a much bigger conversation.”

- P4S/SEL-C Partner



Why Continuous Improvement?

Who are we?

What are we doing?

Why are we doing it this way?



Why Continuous Improvement?

Who are we?

What are we doing?

Why are we doing it this way?

… and who benefits?



Equity Data Walks
What questions might 
you ask, or answer 
might you give, if this 
were your agency’s 
data?



Guiding Questions: 

1.What are your general reactions to 
the data? What questions do these 
data raise for you? 

2.What might be the story behind 
the data? How does this connect to 
your personal experience?  

3.What further information might be 
helpful? 

4.What might be some solutions can 
you think of to address the issues 
raised by these data? 



Developing data comfort 
& analysis skills

However beautiful the 
strategy, you should 
occasionally look at the 
results. 

- Winston Churchill
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Franklin County Children Rated Using the DESSA-mini



Social Emotional Learning Collaborative (SEL-C)
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2017-2018 School Year Assessments
Among 1,480 Franklin County students rated in all 4 periods just once



Social Emotional Learning Collaborative (SEL-C)
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Distribution of Students Rated in Each Assessment Period
Among 1,480 Franklin County students rated in all 4 periods just once
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Social Emotional Learning Collaborative (SEL-C)
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 need  typical  strength

There are 20 more
Columbus children 
demonstrating social 
emotional strength 
which translates to an 
increase in both grades 
and test scores.

There are 98 fewer
Columbus children 

demonstrating social 
emotional needs 

which translates to 
reductions in 

conduct problems 
and a decrease in 

anxiety and 
depression.

N = 1,480 Students

Distribution of Students Rated in Each Assessment Period
Among 1,480 Franklin County students rated in all 4 periods just once



Social Emotional Learning Collaborative (SEL-C)

N T S

N 45 158 18

T 71 793 144

S 7 135 109

Out of 1,480 Students with one rating at the beginning and 
end of summer 2018…
- 320 (20%) Students Improved
- 213 (14%) Students Moved to a Lower Category
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What questions do the data bring up?

We looked at students who were at Risk in Behavior 
on the EWI platform and compared that with 

students who showed up in need on the DESSA-mini. 
We found a pretty close match for boys, but girls 

showed much less need in SEL. 

We are wondering… 

- P4S/SEL-C Partner
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Telling your organization’s 
story

Who is your audience?



IMPACT FINDINGS
AND 

RECOMMENDATIONS

Professional Development for 
Central Ohio

Out-of-School Time Providers







In what ways 
did this work 
impact the 
life of a child?





Thank you!
Everything we do in our community of practice reflects 
shared leadership and adaptive practices. Our role is to 
serve as the liaison between funders, providers, school 
systems and other community stakeholders on behalf 

of young people. We do not position ourselves as 
experts, but instead as skilled facilitators who create 

and maintain environments where expertise emerges, 
leadership and responsibility is shared, and 

collaboration happens in the presence of difference

- LaShaun & Marguerethe


